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Examining the Title Page as a Primary Source
fnalyzing the ttle page o Incderts can be s powerulpre reading actity and provide styderts wih &
better untlerstanding o primary sources For this activity use the SCIMLC strateqy. Indhidually, with
partners o s 3 ol claes, ack iyt ( answer a seres of oS as ey ead ihe e page
ey wil summarize the infoirmation they find, draw inferences, and check the accuracy of their
infefences. (Note: ifthis actity is done ndividually or a6 pafinérs, the teacher should provide studerts
with reference texts—exthooks, intemet access, encyclopedia, non-fiction texts, to check their
inferences and predictions.)

» 1. S—Summary What type of historical docurment is the source? What specific
information, detas, andor perspectives does the source provide? What are the
et audence, an/orpupose ofthe soutce? Whatddes the source drectly
tell s

» 2. C—Context: Who produced the source? When, why, and where was the
Source produced? What was happening locally and giobally at the time the source
was produced? What surmmatizing information can place the source in time
space, and place?

» 3,1 nforence: What s syggestod by the souree?What corclusions may be
drawn from the source? What biases are indicated in the source? What
contextyalizng nformation, whie not diectly evident, may be suggested fiom the
source

» 4 M—Monitor: What is rissing from the source n terms of evidence that is
needed to answer the guiding historical question? What ideas, images, or terms
need further defining fror the source in order to understand the cortext or period
in which the source was created? How reliable is the source for s intende
purpase in anawering he hetoncal guetion? Wird quesions from the previous
Stages need to be revisited in order to analyze the source stistactorily

» & C—Corroborate: What sirmilariies and dfferences exist between the sources?

What factors could accourt for the similarties and diferences? What gaps appear
1o exist that hinder the final interpretation of the source? What other saurces are
available that could check, confirm, or oppose the evidence currently marshaied?

—Adapted from Doolttle, Hicks, & Ewing, 2004





INCIDENTS IN THE LIFE OF A SLAVE GIRL BACKGROUND INFORMATION AND ASSIGNMENTS

I. Building Background Knowledge
The Historical Setting
Students’ reading of the novel will be enhanced if they review and build upon what they know about slavery and its impact in 19th century America…

Slavery
It is hard to underestimate the impact of slavery on American culture. Only twenty African slaves were brought to Jamestown colony in 1618 and by the eve of the Civil War in 1860 almost 4 million slaves lived in the southern United States. Harriet Jacobs’s narrative is situated within the context of the steady expansion of slavery in the U.S. and its eventual abolition. 

Although slavery grew slowly at first, slavery eventually expanded throughout all of the American colonies. Its presence was most obvious in the southern colonies, including Virginia, the Carolinas, and Georgia, where cash crops such as tobacco, cotton, rice, and indigo became the major commodities. 

For various reasons, slavery did not gain such a footing in the northern colonies. This was due in part to the economic and geographic differences of the northern colonies—the region was not suitable for the cultivation of labor intensive crops. Also, the predominance of religious groups such as the Quakers in Pennsylvania and Puritans in New England, may have contributed to the relative lack of slavery. By the start of the American Revolution 400,000 slaves were located in southern colonies, compared to 50,000 in northern colonies.

At the Constitutional Convention, slavery was hotly debated. Rather than settle the issue by abolishing slavery, the Founding Fathers agreed to the 3/5ths Compromise, allowing slave states to count a portion of their slave population for representation. Slavery continued to steadily expand in the southern United States after the invention of the cotton gin by Eli Whitney in 1793. The value of cotton exports made up an increasingly larger share of the value of all U.S. exports throughout the 19th century. 

Slave Trade
Slaves brought to the Americas from Africa endured a harrowing journey referred to as the Middle Passage. Almost 20% of the captives died on the journey due to the horrendous conditions they endured. Most often slaves were first brought to the West Indies and then North America. In the United States the importation of slavery was banned in 1808. This did little to stop slavery from growing, however, as slaves were continually traded and many more were smuggled into the country. The population of slaves in America grew to around 2 million by 1830. 

Plantation Life 
The majority of slaves lived on large plantations and most (80-90%) worked in the fields. At the same time, only a small minority of southern planters owned 20 or more slaves. In the South wealth was consolidated in the hands of a small minority of white plantation owners. 

Cotton cultivation was back-breaking work. Slaves had to endure long hours of work in hot temperatures, often expected to pick 150-200 pounds of cotton per day. Slaves were induced to work frequently through the use of draconian punishments, especially whipping. Slave traders frequently tore slave families apart and slaves had to endure the humiliation of public auctions. Female slaves frequently suffered sexual abuse. Slaves were not allowed to marry, attend separate church services, learn to read and write, or own property. 

Slave Resistance
Slaves managed to retain some aspects of their culture despite the horrific situations in which they lived. Music, crafts, storytelling, and familial allegiances endured. Slaves also resisted their position of subservience more openly. Some slaves engaged in workplace sabotage—destroying tools, freeing livestock, staging work slowdowns, and faking illness. Some slaves pushed their resistance in open rebellion, including the Stono Rebellion (1739) and Nat Turner’s rebellion (1831). Many more escaped or attempted escape by running away to Free states in the North. The Underground Railroad was a loose network of escape routes and safe houses used to ferry slaves out of bondage.

Abolition Movement 
Both African Americans and whites publicly criticized slavery in the U.S. The abolition movement grew increasingly organized and active in the 1800s. Some of the most well-known abolitionists include William Lloyd Garrison, David Walker, Frederick Douglass, Sara and Angela Grimke, and Lucretia Mott. They were joined by throngs of men and women, religious groups, and social activists in their call for the abolition of slavery and the emancipation of slaves. 

Fugitive Slave Act/Law
As the institution of slavery grew, harsh slave codes were enacted and refined throughout the South. These codes restricted slave activities and meted out strict punishments, often whipping. Attempting to shore up slavery and in response to congressional limits on slavery in new territories, southern legislators fought for the inclusion of the Fugitive Slave Law as part of the Compromise of 1850. Under the law, alleged fugitives would be returned to slavery on the basis of a statement by the slave owner. They were not allowed to a trial by jury, the right to counsel, or to testify on their own behalf. At the same time, anyone who harbored a fugitive faced harsh punishments and fines.

Harriet Jacobs’s Biography
Since Incidents in the Life of a Slave Girl is written as an autobiography, students will need to consider its authenticity and the reliability of Jacobs as the narrator of the story of her own life. Discuss: Are there events in Jacobs’s life that she would find too difficult or private to share in an autobiography? Are there events she would want to emphasize? Why?

The following brief biography lists key events in Jacobs’s life:

Harriet Jacobs was born in Edenton, NC in 1813. She was the daughter of Delilah, the slave of Margaret Horniblow, and Daniel Jacobs, the slave of Andrew Knox. For the first six years of her life Harriet did not know she was a slave but, when her mother died, Harriet was sent to her mistress’ house. Margaret Horniblow was a relatively kind slave owner. She taught Harriet to read and write and treated her like a child. Upon her death Margaret bequeathed Harriet to her three year old niece, Mary Matilda Norcom. At the age of 11 Harriet fell under the direct control of Mary’s father, Dr. James Norcom, a family physician in Edenton. 

Throughout her teen years Harriet endured incessant sexual harassment from Norcom and found few allies to resist him. His wife directed her anger towards Harriet, and Harriet’s grandmother, Molly Horniblow, could do little to shelter her or commiserate. Desperate to avoid becoming Norcom’s mistress, Harriet entered a romantic relationship with a local lawyer, Samuel Tredwell Sawyer. Her relationship with Sawyer was flattering and, perhaps, strategic—he came from a wealthy family that wielded more power in the community than Norcom. Harriet gave birth to two children with Sawyer, Joseph and Louisa. Hoping to induceNorcom to sell her children to Sawyer, Harriet hid in her grandmother’s narrow attic for seven years. Although he was able to buy the children from Norcom, Sawyer did not emancipate the children as Harriet wished. Instead, he sent Louisa to work as a house maid in New York City. 

In 1842 Harriet escaped to the North by boat. After her escape Harriet led a tense and uncertain life as a fugitive slave. Eventually she secured employment as a seamstress and was able to reunite with her children in Boston. They lived together only briefly because Norcom continually pursued Harriet, forcing her to remain mobile. Finally in 1852 her friend and employer, Cornelia Grinnell Willis, bought her from Norcom’s heirs and freed Harriet. 

Harriet began to write publicly about her experiences as a slave in an article published in the New York Tribune in 1853. Lydia Maria Child, a prominent white abolitionist writer, edited Harriet’s manuscript and helped her publish it in Boston. Praised by critics in the U.S. and Britain, Incidents in the Life of a Slave Girl addressed the unique issues facing female slaves. 

Although Harriet’s narrative ends before the Civil War, her story continued. Throughout the Civil War and after, Harriet and her daughter, Louisa, provided charitable services to freed slaves. It was this work that brought Harriet back to Edenton in 1867. Later she and her daughter established an orphan asylum and school in Savannah, GA. Eventually, having to flee racist violence in the South, they returned to Boston where they opened a boarding house in 1870. Little is known about the last decade of her life; by the late 1880s Harriet resettled in D.C. and died there in 1897.

Incidents was never reprinted in Harriet’s lifetime. In 1973 it was finally reprinted but largely suspected to be a fictionalized account of the slave experience. In 1987 Jean Fagan Yellin’s edition of Incidents established the veracity of
CAST OF CHARACTERS IN THE NOVEL
Pseudonyms are used throughout the narrative. This List of Characters provides the names and a brief history of the real persons Harriet Jacobs describes in her narrative.

Linda Brent—Harriet Ann Jacobs (1813-1897), born a slave in Edenton, NC, she eventually escaped to the North and gained her freedom. She wrote her autobiography using the pseudonym of Linda Brent in 1861; later she worked as a reformer and activist. 

Aunt Martha—Molly Horniblow, Harriet’s grandmother, made a living selling baked goods to black and white townspeople. She purchased the freedom of her son Phillip and eventually became free at the age of 50 due to the kindness of an elderly white woman.

Uncle Phillip—Mark Ramsey was Molly Horniblow’s older son. 

Aunt Nancy—Betty was Molly Horniblow’s daughter.

Uncle Benjamin—Joseph was Molly Horniblow’s younger son who escaped to Baltimore after one unsuccessful attempt.

William—John Jacobs, Harriet’s brother, escaped from slavery when his master brought him North. He worked as a whaler in Boston, lectured for the abolitionist cause in Rochester, NY, and traveled to California to pan for gold.

Elijah—Daniel Jacobs, Harriet’s father, was the slave of Andrew Knox and a skilled craftsman, who tried unsuccessfully to buy his family’s freedom. He died in Harriet’s youth.

Delilah—Harriet’s mother and Molly Horniblow’s daughter, was the slave of Margaret Horniblow. Upon Margaret’s death, Harriet and her brother Phillip were moved into the household of the Norcoms, and the semblance of normal family life was destroyed.

Miss Fanny—Hannah Pritchard purchased Molly Horniblow’s freedom for $50. Later, Miss Fanny looked out for Harriet when she lived on James Norcom, Jr.’s plantation.

Dr Flint—Dr. James Norcom was Harriet’s slave master. She entered his household when Harriet was willed to his step-daughter. According to Harriet he owned a residence in town, in addition to several farms, and about 50 slaves. He pursued Harriet, after she escaped, until his death. 

Mrs. Flint—Mary Matilda Horniblow Norcom and wife of Dr. James Norcom, was unable to control her husband. Humiliated by his advances towards Harriet, she directed abuse at Harriet.

Young Mr. Flint—James Norcom, Jr.

Miss Emily Flint, later Mrs. Dodge—Dr. Norcom’s daughter Mary Matilda Norcom, later Mrs. Daniel Messmore, traveled to New York with her husband, Messmore, to seize Harriet and her daughter, after her father’s death.

Mr. Sands—Samuel Treadwell Sawyer was a white, unmarried lawyer and the father of Harriet’s two children. He was later elected to the United States House of Representatives. 

Benny—Joseph Jacobs (b. 1829) was Harriet’s son with Sawyer.

Ellen—Louisa Matilda Jacobs (c.1833-1913) was Harriet’s daughter with Sawyer.
Mr. & Mrs. Hobbs—James Iredell Tredwell and Mary Bonner Blount Tredwell are Sawyer’s cousins. 

Mr. Thorne—Joseph Blount was Mrs. Tredwell’s brother.

Mr. Bruce—Nathaniel Parker Willis was the head of the family in which Harriet worked as a nursemaid. 

Mrs. Bruce—Mary Stace Willis, Nathaniel Parker Willis’s first wife, helped Harriet flee to Boston when Dr. Norcom arrived in New York; she died in 1845.

Baby Mary—Imogen Willis was Mary Stace Willis’ daughter. Harriet worked as her nursemaid and later escorted her on a trip to England.

The second Mrs. Bruce—Cornelia Grinnell Willis was Nathaniel Parker Willis’s second wife and employer and friend of Harriet. She arranged for the American Colonization Society to act as an intermediary and in early 1952 bought Jacobs from the Messmores (Dr. Norcom’s daughter and her husband).

Lydia Maria Child—Child was the white abolitionist editor who helped Harriet publish her narrative in 1861.
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CHILDHOOD AND EARLY ADOLESCENCE: FACING HER SLAVE IDENTITY
CHAPTERS 1-9

1. Whac were Harriet’s feelings abou her life before she was six years old and after?

What might have motivated Harriet’s mistress to bequeathing Harriet as a slave to

her five-year-old niece?

3. What might be some of the reasons that Dr. Flint was so ateracted to Harrier?

4. What kind of woman is Harriets grandmother and whar effect does she have on the
family?

»

What effect does slavery have on the lives of the slave holders and why?
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ASSIGNMENT:

EARLY ADULTHOOD: TAKING CONTROL OF HER DESTINY
CHAPTERS 10-16

L. Why does Harriet have a sexual relationship with Mr. Sands and not have a
relationship with the freed slave whom she loves?

2. Do you think that Harriets grandmother's judgment about Harriecs morals is fair?
3. Why does Harriet need her grandmother’s approval so much?

4. How does the practice of slavery violate Christian principles?

5. Why does Harriet work so hard for her masters?

6. What is the key factor that resolves Harriet to escape from Mr. Flint’s plantation?





[image: image6.png]ASSIGNMENT: How does the notion of
“color” explain the existence of slavery
during this time?

» Introduction to *Color” and “Identity:" Color and idenfiy are at the heart of
Harriet's narrative and, some might argue, the experiences of every American
Her narrative complicates our COnCeptions of race because she and her
childien could pass as whites. The PES series, Race: The Poner of an flusion
helps students reflect on their assumptions and misconceptions about race.
Have students explore various aspecis of the site by providing a hotlst of ks
and discussion gestions.

» Complete all of the following online activities:

"l Race or Real iy pb orgracellt WhatsRacelit 0 pome rim
— provides background knowledge aboui the Grigins of modern Gefinfions of
ace and claries Common misconceptions abolt Tace.

» "Soting Peaple” Htpfwww. pbs.orgfrace/l]2_SoringPeopleDD2 00-
home. flm-—provites  Soring activty that demonstrates how GTEul it s to
sort people based on their appearance.

ace Timeline” hitpfAwww,pbs.org/racel03_RaceTimelne/3_00-

home. him—s an interaciive tmaline iracing changing American Teas about

race.

Me, My Race, & I http i, pbs.orgfracellO5_MeMyRaceAndiDD 00

horre.fim-—is a narrated sl Shows exploring various experiences Wi race.

» Now, answer the following. We will host a class discussion afterwards: How
does'an understanding of race as a social construct (creted by racial
preludice gather han scienifc svidence) rpact ourunderstancings of racial

iference:





[image: image7.png]THIRD READING ASSIGNMENT:

ESCAPE & HIDING
CHAPTERS 17-30

2

3

4.

6.

Who are all of the people who assist Harriet in her hiding?
What could morivate a white southern person to hide a run-away slave?
What motivated Dr. Fline to search for Harriet so vigorously?

Why does Mr. Sands buy Harriet’s children? Do you think that he will free them or
keep them as slaves?

What maust it have been like for Harriet to hide so long in the confined space in her
grandmother’s shed?

How does Harriet show her strong love for her children during the time of her hiding?

Why do you think it was important to Phillip to provide a funeral and burial for
Aunt Nancy?
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. READER RESPONSE lsam from pimey.socee qtes

Students can respond to selected quotes from the text. Quotes can be used for free writing,

journal entries or discussion starcers. The following quotations may lead to rich responses:

T was born a slaves bue I never knew it till six years of happy childhood had passed
away” (Ch. 1, p. 1)

“Mrs. Fline, like so many southes
not strengeh o superincend her b
she could si¢ in her casy chair and sce a woman whipped. till the blood trickled from
every stroke of the lash” (Ch. 2, p. 9).

e

n women, was torally de
schold affairs; but her nerves were o serong, th

icnc in energy: She had

O, you hapy
bond-womant> (
Forgi
humble myself to him. 1 have worked with him for nothing all of my life, and I am
repaid with seripes and imprisonment. Here I will scay all 1 die, or 6l he sells me™
(Ch. 4. p. 21)

“He peopled my young mind with unclean images, such as only a vile monster could
chink of. 1 turned from him with disguse and hatred. But he was my master. 1 was
compelled to live under the same roof as him” (Ch. 5, p. 27).

¢ somen, contrast your New Year day with that of the poor
P13

< me for what mocher? For not letting him wear me like a dog? No! I will never

he secrers of slavery are concealed like those of the Inquisition. My master was, o
my knowledge, the father of eleven slaves. But did the mothers dare to tell who was the
father of their children? Did the other slaves dare to allude to it, except in whispers
among themselves? No indeed! They knew too well the consequences™ (Ch. 6, p. 35).
Yet few slaveholders seem to be aware of the
chis wicked syscem” (Ch. 9, p. 56).

idespread moral ruin occasioned by

1 thoughe I should be happy in my triumph over him. But now that the truth was

out, and my relatives would hear of it 1 fele wretched. Humble as were their

circumstances, they had pride in my good character. Now, how could 1 look at them
n the face? My self-respece was gone!” (Ch. 10, p. 61).

‘At the south, a gendleman may have a shoal of colored children without any





[image: image9.png]disgrace: but if he is known to purchase them, with the view of setting them free,
the example is thought to be dangerous to their ‘particular insticution,” and he

becomes unpopular™ (Ch. 34, p. 195).

“There is 2 greas difference between Christianity and religion at the south” (Ch. 13,
P 82)

Harriet said, “I like a seraightforward course, and am always relucant to resort .
subterfuges. So far as my ways have been crooked, I charge them all upon slavery. It
was that system of violence and wrong which now lefc me no alternative but to enact
a falschood™ (Ch. 32, p. 187-188)

<O, the hypocrisy of slaveholders! Did the old fox [Dr Flind suppose I was goose
enough o go into such a stupid trap? Verily, he relied o much on “the stupidity of
the African race’™ (Ch. 34, p. 195).

“She [Mrs. Bruce] told me she was an English woman, and that was a pleasane

circumstance to me, because 1 had heard they had less prejudice against color than
Americans encercained” (Ch. 33, p. 190).

“I longed for some one to confide it [that Harriet was a fugitive slavel; but I had been
so deceived by white people, that I had lost all confidence in them” (Ch. 33, p. 190).
“My answer was that the colored servancs ought to be dissatisfied with themselves,
for not having to much self-respect too submit to such trearment: that there was
in the price of board for colored and white servants, and there was no
justification for difference of trearment” (Ch. 35, p. 199).

“Let every colored man and woman do this, and evencually we shall cease to be
rampled under foot by our oppressors™ (Ch. 35, p. 199).

no differenc

‘Again I was to be torn from a comfortable hom
of my children were to be frustrated by that demon Slavery!

. and all my plans for the welfare
= (Ch. 36, p. 203).

¢ my

“She [Ellen] was mine by birch, and she was also mine by Southern law, sin

grandmother held the bill of slave that made her so. I did not fecl that she was safe
unless 1 had her with me” (Ch. 36, p. 203).





[image: image10.png]a place where I was treated according to my
at, withour referenc: y complexion. I felc as if a great millstone had
ed from my brease” (Ch. 37, p. 206)

“During all that time [in England], I never saw the slightest symprom of prejudice

againsc color™ (Ch. 37, p. 208).
“He [Benny] was liked by the master, and was a favorite with his fellow-apprentices; bue
one day they accidentally discovered a fact they had never before suspected—that he
! This ac once transformed him into a different being” (Ch. 38, p. 209).

was colore
“I knew che law would decide thac T was his [Dr. Flind] propercy, and would probably
still give his daughter a claim o my children; buc I regarded such law as the
regulations of robbers, who had no rights that I was bound to respect” (Ch. 38, p. 211).
I know all about it mother’, she [Ellen] replied. ‘T am nothing w my father, and he is
nothing to me. All my love is for you. I was with him five months in Washington, and he
never cared for me. He never spoke to me as he did to his liede Fanny.™ (Ch. 39, p. 212).

“The slave Hamlin, the firsc fugitive that came under the new law, was given up by
the bloodhounds of the north to the bloodhounds of the south. It was the beginning
of a reign of terror to the colored population. The grea city rushed on in its whirl
of excitement, taking no note of the ‘short and simple annals of the poor.” But while
fashionables were listening to the thrilling voice of Jenny Lind in Metropolitan Hall,
the thrilling voices of poor hunted colored people wene up. in an agony of
supplication, to the lord from Zions church” (Ch. 40, p. 214)

“I dreaded the approach of summer, when snakes and slaveholders make cheir
o slave laws as 1 had been
" (Ch. 40, p. 218).

appearance. I was, in fact, a slave in New York, as subjec
in a Slave State. Scrange incongruity in a State called fre
“I well know the value of that bit of paper: but as much as I love my freedom, 1 do
not like to look upon it. I am decply graceful to the gencrous friend who procured

it but I despise the miscreant who demanded payment for what never rightfully
belonged to him or his™ (Ch. 41, p. 226).





[image: image11.png]FOURTH READING ASSIGNMENT:

FREEDOM AND LIFE AS A FUGITIVE
CHAPTERS 31-41

Who are the people who support Harriee while she is in Philadelphia and New York?
Why is it important to Harrict tha she pay her own way to New York?

In what condition does Harriet find her daughter?

Why hasn't Mr. Sands freed Ellen?

What are some of the ways that Harriet’s life in New York is different from her life
in North Carolina?

6. Why do you think that the hotel staff and black
when she craveled with the Bruce family to Albany?

A S

ants treated Harriet so meanly

7. Compare and contrast the plight of the poor in England with that of the slave in America.
Do you agree with Harriees judgment about which group has the wors situation?

8. What does Harrict’s artempt to run an anti-slavery reading room in Rochester say
about her character?

9. Uncil Mrs. Bruce purchases her freedom, Harriec stll feels endangered in New York.
Why is she not more protected by society in this northem state? Why are her owners
in North Carolina so cager to reclaim her?





[image: image12.png]ASSIGNMENT: Resistance, Self Preservation,
and Survival Expression through Song

» Introduction and Directions: Harriet writes that it wasn't
until the age of 6 that she realized that she was a slave. Her
growing awareness of her position as a slave and her
aventual resistance to this identity form the bulk of the story.
Harriet's history parallels the slave experience which is
described in slave songs and spirituals. Have students
exarmine slave songs at several web sites, looking for this
theme of resistance. Ask students to collect passages that
indicate slaves' resistance to Share with the whole class

» Wite the answer down to the following questions, after
analyzing some slave songs, and prepare to discuss:

» How did slaves resist the imposition of the role of slave from
their white masters? What resources did slaves call uponin
order to maintain their resistance What do these songs tell
us about the human spirit?

» These web sites include the words of the songs and
performances of selected songs:

» hitp:/Awww.negrospirituals. corn/news-song/index.htm

» hitp:/iwww afficanamericanspirituals com/
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[image: image17.png]11. Fugitive Slaves
There are many examples of runaway slaves being pursued and caught by their former
owners. Dr Flint pursues Harriet contnually unal his death and refuses w sell the
children until he is tricked int ic. Read the following runaway slave notice for Harriec
Jacobs : hep://www.pbs.orgfwgbh/aia/parc4/4h1541 heml. What does this slave notice
tell modern readers about the institution of slavery in general and abou Harrier
specifically? [Note: the University of Virginias Valley of the Shadows website offers
additional lesson plan ideas for analysis of runaway slave ads: hup://fwww.vedh.virginia.
edu/gos/lang_runawaysheml].

12. Freedom

Itis hard o pin-point the exact moment when Harriet gained her freedom. For instance,
she was clearly free when her employer bought her freedom, or was it easlier, when she
ok control of her own life? What do you think? Use examples from the narrative to
support your argument.

13. White Views of Slavery

Do you believe thar all whites held the same view about African American slaves during
chis time period? Use evidence from your reading to support your response.

14. Education

Since education was denied t most slaves, does it surprise you chac Harriet Jacobs was
able t write such a descriptive account of her experiences? Why or why notz Why do
you think it was so important t Harriet that her daughter and son had the opportunity
For an education?

15. Incidents: Novel or Memoir?

Why do you think eritics read this tex 2s a novel? What conventions of a novel appear
in the text? How does your understanding of the text change if you take it to be a true
accounting of Jacobs’s life?
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[image: image19.png]1 HISTORICAL INVESTIGATION: TRUE STORY? PROJECT CHOICES:

Fave stucdenes gaeher archival evidence o suppore the validity of Harricc's story and t make
ettt et ug i vy e et
Sources could include: “Introduction by the Editor (L. Maria Child]* Uncldens i the
T o Shave Cark . i s the Fumnay, Shave Notice For Hartiet (e /iocoro plos
et e pare A A1 541 iy hr Dreduer: Tohi Tacobes narsative (heth//docsonth
e /e ey aselD s poreions o8 Joan Fapan Yol biograpihs. of Hiarriot
Tatotos (ellin, Tears Ytan Frmies Facobn 2 L2, Mo Vorke Basic Crvrias Boskcs. 2004

Note: According to William Andrews: “Not uncil the extensive archival work of Jean
Fagan Yellin did Incideriss begin to take its place as a_major African American slave
narrative. Published in Yellin's admirable odition of Zncidents in the Life of a Skave Girl
(Flarvard University Press, 1987). Jacobs' correspondence with Child helps lay to rest the
long: scanding charge againse Jncidenss that it is at worst a fiction and at best the product
of Child’s pen. Child's letters to Jacobs and others make clear that her role as editor was
o more than she acknowledged in her introduction to Jnc/denss: “to ensure the order
arrangement and directnes: of the narrative, without adding anything to the text or
altcring in any significant way Jacobs's manner of recounting her story

Andrews biography recrieved from heep://docsouth.unc.edw/ fpn/jacobs/

CREATING A DIGITAL DOCUMENTARY ABOUT HARRIET JACOBS
Have scudents creace a digital documentary about the life of Harriet Jacobs within the
context of her time. Options include having students use Microsoft Moviemaker. Apples
iMovie, or PrimaryAccess. a free web-based application available at heep://vwww.
primaryaccess.org. To create a digital documentary, students will write a cohesive script.
select images. and add narration and music. To gee started you may want o refer to the
following teacher resources:

1) Digital Historic Narratives
heep://docsouth.unc.edu/classroom/narratives/narracives. heml
2)  Teaching Matters: Digital Documentaries
heep://wwwatschool org/digidocs!
(their checklise is very helpful)
heep://wwwarschool org/digidocs/printable/ technology_checklise.pdf

3) Ferster. B. Hammond. T.. & Bull, G. (2006). PrimaryAccess: Creating digical

documentaries in the social studies classroom. Social Educarion. 70(3). 147-150,





[image: image1.png]Introduction to Ongoing History Novel
Project: Incidents in the Life of a Slave Girl.

« Directions: You are required to read the novel as
well as complete several related reading
assignments over the next few weeks as we
learn about Antebellum Slavery. To access the

book online, go to http://books.google.com and
type in Incidents in the Life of a Slave Girl in the

search bar. You will be able to access the full
text as well as any specific page of the text you
want! | also have a full electronic PDF copy
available (just ask!).
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[image: image21.png]IIl. TRACING EVENTS AND CHARACTER DEVELOPMENT IN THE NARRATIVE
Bulletin Board

In order o trace their growing understanding of Harrier’ life and circumstances, have
students, as a group project, create a buletin board related to Harriet’s life and the
historical contest in which she lived. Ask seudents o add to the bulletin board throughout
their reading of the narmative by creating their own drawings, collecting images, and using
symbols to represent the various events, places, and people in Harriets narrative.

Creating a Timeline
1. Have students fise create a timeline in which they post the chronology of Harriees
narrative. The whole class could use a large sheet of newsprint paper o assign

students to creae timeline entries on specific/dates using construction paper or
word processing sofiveare.

Dates which could be included on the timeline of Harriet’ life:

1813 Born.

1819 mother died

1825 bequeathed to Flint’s daughter
1835-1842 Hiding.

1842 Escape

1861 ‘Wrote narrative

1897 Died

2. Next, have students superimpase the larger historic context of U.S. History.
Discuss: What are key events during the years of Jacobss life, 1813-18972 I what
ways is her lfe story parallel o the story of the ULS. during these years?

Mapping Harries Travels
Harriet describes her travels to many places and in each instance she experiences different
levels of prejudice and friendship. Provide students with a blank map of the United States.
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1 The Aatebellum South

Whatveas e e forsaves rio e bginning of the Civil Was? Ussexamples from
Hariets nustive or information you gained from orher sourcs o dscibe the
inssiation of davry:

2. Race as Black sad White

Inchapte one, Harie dscibes b uncl Benjamin s o “bright,handsome I, nesly
whits for e nherited the compleion my grandmother had deied fom Anglo Suxon
ancator” (p. 2). Mach ier hr son Benny is osraized from his Bllow apprentcs
it s dcoverd tht he i blce. What o chess instances rvel sbout the el of
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this sugede omes Hasrecsinternl srugele for sl dentiy snd sl posrvation. Find
exampls ofthis sugele wichin th tex. Ls all o the idenciies Hareie filled—..
mother, daughte,nuree msid, 12— the impac vy had on ber sbiliey  ulfll
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. Bond between Harriet aad Her Reluives

Hasietsautobiography i aeo s grea sory sbout faily. Throughou her ife Hasriec i
dependent on Family members o ke her s and provid affction. At the same i,
i€ her grea wih t fv frely with e chibden—1 do not i with my chiden in
home of my owm, 1 sill ongfo a herthstone of my ovm, howere humble (p. 227).
Find exsmple fche cntrliey of fumilyin Hatiesstory. How were Hareesexpeioncs
imilar 0 or diffent fom the expeience of th orhe dave il she descibed

5. Obedience and Familisl Loyaly

Harie ponts o some of che ensions tht xise for slves as thy ax frced o choose
betwen dhis fumily e and those ofthee mastr. For ineance, Hariet boches i
forced o choese between cher and mistrs, Harrio sacize s grandmothe though
ereasionshi i the young wye,and Horiee eaves hes o childen o ch bt
paseafayea whilshe el o Englan it hr ward, What Kin of eidence do chse
nd other exampls provide about th impact f davry on sl oyly:



